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image	 is	often	said	 to	be	a	 ‘misrepresentation.’	Therefore,	within	 the	 reflection	
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	 Indeed,	‘misrepresentations’	of	educators	pose	a	potential	 threat	 to	the	real	



















































































and	 they	compress	 time	and	 space,	omitting	 the	daily	 lesson	planning,	 student	
bathroom	breaks,	and	other	necessary	but	nevertheless	minute	details	of	real	world	
teaching	simply	because	they	are	films.





























































teachforamerica.org/),	 and	 found	 that	 it,	 even	 though	 ostensibly	 outside	 the	
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traditional	educational	system,	nevertheless	utilized	and	reproduced	the	‘urban	
school’	archetype.	




















































the	 female	 character	 of	Mulvey’s	 analysis:	 these	 students	 serve	 to	 advance	 the	
self-understanding	of	the	teacher	or	principal	who	is	the	protagonist	of	the	film.	










(i.e.,	 the	 active	protagonists	 and	 the	passive	 ‘assistants’)	 signal	 the	 archetype’s	
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perspectives.22	The	danger	with	such	positions,	however,	is	that	though	eddies	and	





















	 Furthermore,	 our	 focus	moves	 away	 from	how	 to	 change	 the	film	 towards	


































































































tation	which	separates	Learning to Labour: How Working Class Kids Get Working 











































































































































schools),	 rather	 than	acknowledging	 the	 significant	differences	among	 these	 institutions	
(p.	76).	Consequently,	schools	attempting	institutional	reform	enact	features	of	the	ideal	
“‘American	High	School’”—such	as	schedules,	text	books,	and	instruction	styles—even	
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